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— KUTJIOBI (TIEpPEANoKii, TOCTUHHA, KyXHs, BAHHA Ta 1H.);

— BHJOBMUIIHI Ta BUCTABOYHI;

— JIOTIOMIXHI1 (BeCTHUO0JII, CX0/I0B1 MaliJaHYMKH, IM1JICXOA0B1 TIPOCTOPH)

Ta 1H.

Po3mimienHss pocivH B 1HTEp ’€pax SK OJIMH 3 €JIEMEHTIB 3arajbHOl
XYyJIO)KHbOI ~KOMITO3MIII TOBMHHO MIAKOPATHCS 11 TOJIOBHOI YMOBI —
MacmTabHOCTI. B HU3BKUX NPUMILIEHHSIX HEIOIIBHO pPO3MIIIyBaTH Taki
pOCIIMHU, K MaibMy, ¢iKyc Ta iH. 3a CBOIM pO3TallyBaHHSM 1 €MOIIIHHUM
BIJTUBOM DPOCIWHHI YIPYIyBaHHS MOXYTh OyTH parTOBOTO Ta HAPOCTAIOYOTO,
PIBHOMIPHOTO 1 IMITyJbCHOTO BIUMBY. Kpim Toro, ¢guopa — 1 GpiTOKOMIIO3UIIiT
MOXKYTb SIBJISITUCS TOJIOBHUM AKLEHTOM B IHTEP €pP1 IPU KOTO KOMIO3ULIHHOMY
pilleHH] B LUJIOMy a00 Bi3yaldbHUM (OHOM ISl AEKOPATUBHOI CKYJBITYpH,
MajuxX apxiTeKTypHux ¢opMm, abo OpraHiyHUM JIOJAATKOM apXITEKTYypHO-
IPOCTOPOBOIO PIIICHHS 1HTEP €PY Ta 1H.
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Muxkona I'ypman
IMPACT OF GROUP WORK ON LEARNING PROCESS

Teaching and learning process are constantly influenced by changes.
Despite the various changes of approaches and ways of study collaborative
learning or small group work remains an important element of active learning
theory and practice. Investigation suggests that students learn best when they are
actively involved in the process (Galton, 1992). According to Barkley (2005),
“Students who participate in collaborative learning and educational activities
outside the classroom and who interact more with faculty members get better
grades, are more satisfied with their education, and are more likely to remain in
college”. A collaborative learning environment, as opposed to a passive learning
environment, makes students learn more actively and productive.

Group and collaborative work may be an effective teaching strategy
which is used to save teachers time and other resources. It may also be a strategy
to allow particular types of learning such as group discussions. In spite of those
points group work and collaborative work are essential part of teaching. The aim
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of the group work and collaborative work are to share the classroom resources,
each other’s ideas and work together for common purpose. As we know that
sometimes resources may not be enough for all individual students and also that
some tasks need to be discussed. In such cases, group work could be a way to
solve it.

There are many benefits of group work. Students become active and
patient. They can learn co-operative working. They respect each other, their
ideas and weaknesses. In group work they can take a chance to use their skills,
knowledge, experiences. Particularly they can learn and teach each other. So
they can learn to work interdependently and not be dependent on their teacher.
They can realize that getting knowledge is possible without teacher. In group
work the importance of teacher is the planner, supervisor and organizer.
Students can understand each other. They become social not individualist. Their
self-esteem improves and pupil motivation increases.

There may be difficulties in organizing and conducting group work. The
task of the teacher is to be prepared for them, analyze any problems during the
lesson and be ready to find solutions. Firstly, teachers have to learn how can
they arrange groups and how can manage with them, how can they teach
effectively. In order to use group work in their classroom teachers need to have
some training in counseling skills. Next, some students are not tolerant with
views of other.

Moreover, there are group leaders that may be bossy and impatient. In
particular teachers have to provide real group work conditions. Also, there is
another problem. Sometimes in a group every student does not take the same
equal responsibilities. Some pupils do their work collaboratively but on the other
hand some pupils do not join the collaboration. Some pupils do not help each
other. This may be a particular problem for the contribution of low achieving
pupils. Children generally have not got responsibility for their own learning
because of this they try to find some outcomes that their teachers like or their
teachers think. Children need to take responsibility for their own learning.

In conclusion group work is a cooperative learning among students
through exchange in order to achieve the complementary strengths to promote
knowledge of construction, fully arouse the student’s subjective consciousness,
explore their subject of personalized learning, and developing students’
creativity and innovation. Also, it makes students learn in an open atmosphere,
and carry out active exchanges of information and knowledge; thus enhancing
self-confidence, promoting for the best practice of opportunities. In addition to
developing students’ sense of competition, the collective values and spirit of
cooperation, so that establishes a corresponding development for different
students. It 1s one of the most efficient approaches in methodology and
pedagogy. Using it, teacher may faced with various problems, but after coping
with them he may lead his students to success and high knowledge of subject.

-78 -



HAYKA. OCBITA. MOJIO/Ab

References

1. Barkley, E. F., Cross, K. P., & Major, C. H. (2005). Collaborative learning
techniques: A handbook for college faculty. San Francisco; Jossey-Bass
Publishers.

2. Galton, M. and Williamson, J., (1992), “Group Work in the Primary
Classroom”, London: Routledge.

3.  Croll, P. and Hastings, N., (1996), “Effective Primary Teaching”, London:
David Fulton.

4. Fiechtner, S. B., & Davis, E. A. (1992). Why some groups fail: A survey of
students’ experiences with learning groups. In A. Goodsell, M. Mabher,
V. Tinto, and Associates (eds.), Collaborative Learning: A Sourcebook for
Higher Education. University Park: National Center on Postsecondary
Teaching, Learning, and Assessment, Pennsylvania State University.

5. Murphy, K. L., Mahoney, S.E., Chen, C.Y., Mendoza-Diaz, N.V. &
Yang, X. (2005). A constructivist model of mentoring, coaching, and
facilitating online discussion. Distance Education, 26(3), 341-366.

6. Cullingford, C., (1995), “The Effective Teacher”, London: Cassell.

ILeop I'ypcokuii
TUITOJIOT'TS IMTOJITHYHUX ITPOMOB

CydacHa TOJIITUYHA JIIHTBICTHKA JEMOHCTPYE 3pPOCTAIOYMI 1HTEpeC [0
BUBYEHHS MOJITUYHUX TEKCTIB, OCKIJILKM CaMe 1€l TEeKCTOBUM PI3HOBU/I CIIYTYE
KJIFOYOBUM 1HCTPYMEHTOM, SIKUH YMOKJIMBIIIOE JOCSITHEHHS L1JIEH, MOCTaBICHUX
HOJIITUKOM. 3 OISy Ha 116, MU MOKEMO CTBEpKYyBaTH, IO B MOJITUYHOMY
TEKCT1 3HaXOATh CBOE BIOOpaKEHHS «3aMacKOBaHI» TaKTUKH Ta CTpaTerii, sKi
€ CBOEPIIHUMU  «KaTalli3aTopaMu», SKI  TOKJIMKaHI  PO3KPUTH  HMOTO
MEePEKOHYIOUHH MOTEHITIa.

VY mimoMmy, JOCHIIKEHHS TMOJITHYHUX TIPOMOB 3AIMCHIOETHCS Kpi3b
Opu3sMy  NPOCOAMYHUX  XapaKTEPUCTUK, CTPYKTYPHUX  OCOOJIHMBOCTEH,
MOBHOCTHJIICTUYHHUX O3HAK Ta IiXHBOTO (PYHKI[IOHAJIBHOTO MpPHU3HAYECHHS.
OKpeceHHIO XapaKTepHUX O3HAK IMOJITHYHOI MPOMOBHU OyJIO NPHUCBIYEHO
nociipkerHss  O. Kynenko, P.Cno6Goxxenko. MOBHOCTUIICTUYHI — O3HAKH
MNOJITUYHUX TIPOMOB Oyl 00’€KTOM CHEI[ialbHOTO BUBYEHHS Yy Tpalli
I. JloceBoi. BuBYEHHS TPOCOAMYHUX 3aco0IB OpraHizaiii TOYKH 30py Y
MNOMITUYHIA  TPOMOBI MM  MOXKEMO  MPOCTSKUTH B JOCIHIKEHHSX
O. AnekcieBensb, O. [Taganku.

VY KOHTEKCTI JOCHIJKEHHS TUIIOJIOT1] MOJITHYHUX MPOMOB 3HAUHYy yBary
CIiJl TPUAUTUTH JAe]iHIlil 03HAYEHOTO PI3HOBUAY TeKcTy. JlocmimHuku
O. Kyuenko Tta P. Cio060keHKO HaMoOBHIOIOTH TEPMIH «IOJITUYHA MPOMOBaA»
TaKUM 3MICTOM: «...3a3[aJerip MiJrOTOBIEHUN TOCTPO MOJITUYHUNA BUCTYII 3
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